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FOREWORD 


The family in India is viewed as a stable and solid in- 
stitution, highly adaptable and resilient, having weathered 
many a crisis. And yet, the continuous flow of interaction be- 
tween members of the family and between family and society 
makes the family a most sensitive, dynamic and vulnerable 
reality. Relationships within the family require easy and 
mutual communication at every stage of life, to create a 
climate for proper growth. Society today can strongly 
influence the manner in which a family functions, through 
its programmes for social uplift, family welfare and plann- 
ing, education of women, raising the age of marriage, etc. 
To be able to live a successful family life, one needs today 
a proper sense of values built on the knowledge and skills 
available. 


The process of imparting the skills, competence and 
knowledge, in order to develop a proper attitude and evolve 
a correct sense of values regarding family life, is called Fami- 
ly Life Education. This forms an essential element of an ii- 
tegrated Family Pastoral Service, for it aims towards the 
formation of the young ones with the help of their parents and 
teachers. The Church in India. through the CBCI Commis- 
sion for Family & Laity, has made a very concerted effort in 
this field and stands in the forefront in its concern for Family 


Life Education. 

The Government and the State have also realized the 
great need for proper Population Education, which is now 
made compulsory in High Schools. It is the endeavour of the 


CBCI Commission for Family & Laity to present to the High 
Schools in India an integrated syllabus and course on 
Family Life and Population Education. Running through 
the three high school years this course builds up slowly but 
positively towards the crystallization of proper values regard- 
ing family life. 


Going through the details of the lesson plans presented, 
one is struck with the simplicity with which the lessons are 
suggested to the teachers. This is done so that even those 
teachers who never before engaged themselves in these acti- 
vities may find the conduct of this course fairly easy and well 
within his/her reach. And yet, each lesson is fairly complete 
in its content. Not only does the lesson try to evoke the 
experience of the pupils on various subjects but it tries to 
deepen this experience in the light of values and religion. In 
this way, one is able to ensure a certain depth in the proper 
direction, while evoking these family values from the pupils. 


Working seriously towards the presentation of this 
course on Family Life Education, the CBCI Commission for 
Family & Laity drew on the services of the following agen- 
cies: the Diocesan Family Commission of Calcutta, the Dioce- 
san Pastoral Centre of Bombay and the Family Welfare Cen- 
tre of Bangalore. These agencies laboured assiduously in the 
preparation of these lesson plans. The final text was selected 
and edited by a panel consisting of Sr. M. Cyril, IBVM, Sr. 
Marty Faith, SND, Fr. Jude Pereira, Brother M.B. Finn, CFC 
and Fr. Oswald Dijkstra, OFM. Between the initial stages and 
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this final version lies considerable effort and experience taken 
in consultation, from the teachers who cooperated with Sr. 
Cyril at Calcutta, the cooperators of the Diocesan Pastoral 
Centre of Bombay and Fr. H. Morissette csc, Sr. Bibiana (St. 
Joseph of Cluny) and Sr. Sylvina AC of the Family Welfare 
Centre at Bangalore. 


25th April 1978 


I hope that this Teacher’s Manual on Family Life Edu- 
cation will find its way imto every High School and into the 
hands of those members of the staff who will joyfully give 
of themselves for the growth and education of the children 
entrusted to them. 


Dr. Alfred Mascarenhas 

Honorary Secretary 
CBCI Commission for Family & Laity 
21 Museum Road, Bangalore 560025. 


INTRODUCTION 


This course is written for use in the eighth, minth and 
tenth standards. However, its use need not be restricted to 


these standards only, as certain topics can be fruitfully anti- 


cipated if local circumstances so require. 


Man’s growth to maturity is a lifelong process: it begins 
at birth and ends at death. But the period of transition from 
the family of origin to the family of procreation, from 
dependence to interdependence is of special significance, as 
it sets the tone for adult life. This course deals with the 
early years of this transition period when children, after a 
long spell of protected family life, begin to pass through a 
phase of accelerated growth and begin to loosen their emo- 
tional ties with the family of origin in preparation for a life 
of responsibility and adulthood. These children are the stu- 
dents of the eighth, ninth and tenth standards. 


This course is written with the following considerations 
in mind. 


Considerations 


1. The closeness and solidarity of the traditional Indian 
family is experienced as a gift that ought to be pre- 
served. It is the school of deeper humanity, which child- 
ren frequent for a far longer period than any other school 
or institute of learning, where the basic human and reli- 
gious values are taught and transmitted, where the deep 
needs of love, trust, security, appreciation and responsi- 
bility are satisfied, where children through daily interac- 
tion with parents, brothers, sisters and relatives learn 
to relate to others, and where they acquire a profound 


sense of religious tradition and family loyalty which help 
them to discover their identity. 


Emphasis on the importance of the human person posi- 
tively contributes to the strengthening of family tics 
in an age when social and economic factors cease to 
be the traditional supports of family solidarity. 
The adolescent must learn to know and appreciate 
himself as a person, and realize that his worth does 
not depend on his membership, on the prestige and 
status of his family. Emphasis on the importance of 
the human personality within the family will provide 
the family with that measure of resilience which is 
needed to make it adaptable to a fast changing society 
without giving up its role of chief educator. 


To help the adolescent achieve maturity is the goal of 
education, The human person, like any other living be- 
ing, is subject to growth. The ability to direct this growth 
towards definite goals is the exclusive privilege of man. 
Adolescence is a period of accelerated growth, physical, 
mental and emotional. A very important problem is the 
integration of sex into the development process of the 
human person. It is also the time that the adolescent 
begins to loosen his ties with the family and to reach out 
beyond the family. Family solidarity should not be 
identified with dependence on the family. 


The ability to relate to others needs to be developed. 
Maturity demands that man learns not only to look 
after himself, but also to care for others and to be sensi- 
tive to their needs and feelings. Feelings play an im- 
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portant role in the psychological development of man. 
The adolescent must learn to recognise and to discipline 
his feelings, to communicate with others and to co- 
operate. 


5. As man must assume responsibility for his own devel- 
opment, he stands in need of a value system, which 
enables him to give an appropriate response to a variety 
of situations he is likely to face. The adolescent must 
be helped to develop such a value system. 


Method of Teaching 


Educating adolescents to maturity is the joint respon- 
sibility of the family and the school, though the primary 
responsibility rests with the parents. In an age of rapid 
social changes there is the danger of a conflict between parents 
and teachers; parents exercise their authority on the basis 
of time-honoured family traditions and teachers face the task 
of equipping the students with knowledge and skills for 
a rapidly changing society. Such a conflict can be avoided 
if the education of the student is made a joint effort of 
parents and teachers. The present course presupposes the 
co-operation of parents and teachers. 


Accordingly the course is divided into three parts. Part 
one draws on the student’s experiences of family life and 
tries to create an awareness of what the family means to 
him and how important he is to the family. Part two deals 
with the period of accelerated growth and how it affects 
him and the family. Part three prepares the students for 
the period after leaving high school and the student’s altered 
to'e and responsibility in the family. 

The lessons have been planned with the following reeds 
of the student in view:— / 
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a) The need to discover for himself—therefore, em- 
phasis is laid not so much on imparting information as 
on drawing it out from the student himself. 


b) The need to experience personally and in a practical 
way his own reactions, feelings and attitudes—hence 
the emphasis on allowing him to experience through 
various exercises or activities. 


c) The need to be honest with himself—hence the 
emphasis on group inter-action and group sharing where 
his honesty will be tested by his peers. 


d) The need for God’s help if he is to change and 
mature and grow and hence the closing of each topic 
by a deepening of the experience through further shar- 
ing and group or individual prayer. 


e) The need to remember experience—therefore the 
students are advised to keep a note book and make 
good use of it. If possible the typical class room setting 
should be changed. Desks could be pushed and a central 
space created for free movement; chairs could then be 
put together for small group sharing etc. 


General lay-out of Lesson plans 


The AIM tersely formulates the main ideas which the 
teacher should try to get across to the students. 


The BACKGROUND. briefs the teacher more exten- 


sively on the objectives of the lesson and provides useful 
information. 


The EXPERIENCE identifies the various reactions or 
responses which the teacher wants to evoke in the students. 
This is accomplished through different techniques. 


The DEEPENING OF EXPERIENCE attempts to 
create a greater awareness by relating to Scripture and prayer. 


The FOLLOW-UP involves further thinking or experi- 
encing so that the impact of the lesson is strengthened. 


As a further follow-up we suggest that the teacher should 
keep all charts, collages, results of discussion, etc, so that at 
the end of the year, the class may present them as an exhi- 
bition on Family Life for the parents. 


This can be part of a “Family Day” or afternoon when 
the students also put on some of their role-plays for their 


parents and perhaps involve them in discussion. 


They can prepare some refreshment for their parents 
from their own pocket money and even get small gifts for 
them; games also help to build up a happy, sharing atmos- 
phere. 


A final prayer Service for a prayer sharing with parents 
is usually very much appreciated by them. 


The organisation of all this could be through committees 
formed from the class itself, each committee having its own 
leader and being responsible for one aspect of the day. 


PART ONE 


THE FAMILY AND ME 


The chief aim of Part One is to help the student dis- 
cover himself with his gifts of body, feelings, inherited traits, 
cansciousness and freedom (Unit One); as member of a 
family into which he was born, where he experiences love, 
care and satisfaction of basic needs (Unit Two). Through 
constant interaction between the various members of the 
family he acquires a deep sense of identity, belonging, secur- 
ity and happiness, develops his gifts and talents, and learns 


to respect and care for others (Unit Three). Through the 
family he gradually enters the larger human family of school 
mates, neighbours and friends (Unit Four). Basic to his 
education towards active participation in the life of his own 
as well as of the larger human family is the growth of his 
ability to relate to others through a love that is transforming, 


forgiving and lasting (Unit Five). 
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LESSON |. 


AIM 


To help the student realise that a person is one who 
relates positively to others (God and Neighbour). 


BACKGROUND 


Arthur Schopenhauer, a German philosopher, was walk- 
ing down the street one day lost in thought. Accidentally he 
bumped against a pedestrian. The man angrily shouted: 
“Who are you anyway?”’. Schopenhauer, still deep in medita- 
tion, replied: “Who am I? How I wish I knew.” 


Before parents marry their daughter to a boy, they 
carefully investigate his family background. If a girl wants 
to know whether a boy truly loves her, she has only to 
observe him relating to his parents, brothers and sisters and 
she will have some indication of how he will relate to her. 
A mature person is not a lonely ind’vidual, closed in on 
himself, but a centre of numerous relationships. 


There is a trend in education to overstress the import- 
ance of a person’s individuality and uniqueness. A person 
is certainly individual and unique, but the individual and 
unique gifts which God has given him are not meant for 
himself but for others. Growth to mature personhood is a 
gradual transition from dependence to inter-dependence (not 
independence). 

It is important to create at any early stage an awareness 
in the student that others depend on him as much as he 
depends on others and that a healthy participation in family 


YOU ARE A PERSON 


life is the best foundation for a meaningful existence in 
society and in a family of one’s own. 


EXPERIENCE 


To create an awareness of what it means to be de- 
prived of the opportunity to relate to others. 


Procedure A 


An ‘exercise on persons and non-persons, The teacher 
will require name tags bearing the word PERSON or NON. 
PERSON. He divides the class into two or more groups of 
four, three in each group bearing the PERSON tag and one 
the NON-PERSON tag. Rules for PERSONS: PERSONS 
may move about freely and converse with each other, but 
not with the NON-PERSON. Rules for NON-PERSONS: 
NON-PERSONS may not join in the conversation unless 
invited to do so. NON-PERSONS may not move about with- 
out permission. This part of the exercise should continue 
for about three minutes. Then he gives the name tags to 
other groups. When the teacher feels that there has been 
sufficient interaction, he invites the entire group to share in 
the discussion. The teacher makes two columns on the black- 
board under the headings PERSON and NON-PERSON and 
lists the feelings shared on the following or similar ques- 
tions: 

a) How did you feel as a non-person?r 

b) How did you feel as a person? 

c) Have you in ordinary life ever experienced being 
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treated as a non-person? Share your feelings about 

> 
it, e.g., “Children should be seen and not heard 
or “Don’t you agree with me?” 


d) What are the attitudes of others towards a person? 
(Respect, love, concern, caring etc.). Have you 
experienced these? From whom? 


e) Are there any people who you fail to treat as 
persons? 


Procedure B 


L; 
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The teacher passes out sheets of paper, asking the 
students to write out for themselves the answers to 
the questions: What is your name? What are you? 
Who are you? They fold it and keep it on the desk. 


Tell or dramatise the following story from “Quo Vadis”: 
A returning captain of the Roman army is put up with 
a retired general. As he is going round the house he sees 
a beautiful young girl lighting the lamps. He takes her 
to be a servant girl in the house and asks: “You are 
employed in this family, are you not?” She replies: 
“Very much so, sir’. He then remarks: “Well, the 
old general must know a good slave market.” “There 
ate no slaves in this family”, she answers, “The old 
general, as you call him, well, I have the honour and 
the joy of being his daughter.” He immediately apologises 
for the way he has spoken to her and their relationship 
changes. 


Discuss with the class the following questions: 


a) What would your response have been to ‘“‘You are 
employed in this family, are you not?” 


b) How would you have felt to be mistaken for a 
slave? 


c) Read the response sheet you have made and see if 
you want to make any changes in your answers. 


DEEPENING OF EXPERIENCE 


Let the students reflect for a moment on the feeling 
of rejection. Then introduce them to the Word of 
God, Psalm 21 (22) verses 6-11. First read medita- 
tively verses 6, 7 and 8 and, after a short pause, read 
verses 9-11. The teacher may lead the response in 
prayer, e.g., “Lord, I have felt rejected, I have felt that 
I am a non-person. I realise too that I have failed to 
recognise other people as persons for, in rejecting them, © 
I am rejecting you. But I thank you, Lord, for being 
mindful of me. You know me, you love me, you accept 
me. I am a person because of your love.” 


As an expression of their mutual recognition as persons 
the students are asked to shake hands or smile at each 
other or namaste. End with singing a suitable hymn, 
e.g., “We are one in the Spirit”, “Brother, sister, I 
appreciate you”, ‘““Whatsoever you do”, “This is My 
commandment’’. 


FOLLOW UP 


a) Choose a symbol (picture or drawing) to express 
what you feel is your relationship with people 
(this includes God;) at this moment. 


b) Share your symbol with your parents, explain it 
to them and note their reactions. 


Cc) 


a) 


Spend a little time talking with God about your 
symbol. 


Distribute a worksheet with the following poem: 

“No one of us is a person living on an island b) 
in a world of our own 

isolated from others 

living and growing in our own way 

without being touched by others. 

Each one of us belongs somewhere 

is shaped through our contacts 


with persons and situations. 
Each one of us in turn 
shapes a world.” 


Let the students, in the light of the poem, write 
about: 


i) Persons who have played a significant role in 
their lives. 


ii) What you can do to become the person you 


would like to be. 
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LESSON — 2. 


AIM 


To help the student realise that his only contact with 
others is through the body and that it is important for him 
to be aware of how he communicates. 


BACKGROUND 


The body isn’t just something we possess and have to 
look after to keep it in good health, First and foremost it 


is part of our very selves: we are a body. One can truly say 
“T am my body.” 


By this expression we mean that the body is one of 
the finest and most delicate instruments through which we 
relate to others, express our ideals, desires and feelings, and 
come to understand others. 


Imagine yourself walking in the street and suddenly 
meeting an old friend you haven’t seen for years, Your eyes 
spot and recognise him. Your face expresses how pleasantly 
surprised you are. You run up to him and in the handshake 
you experience the warmth of your friendship. In turn you 
chat and listen and eagerly share all that has happened dur- 
ing the long separation, Could you imagine such a meeting 
taking place and you enjoying it without the instrumentality 


of the body? 


Take our hands, for instance. They may fondle a baby, 
making it feel welcome and loved; or may be raised in anger 
about to slap; or may reach out to a person in danger in a 
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THE BODY AS A MEANS OF CONTACT 


bid to save him; or may give a child an encouraging pat on 
the back; or may clasp the hands of a friend in a warm 
handshake; or may fold in an act of worship to God. Hands 
tell us who we are, how we feel, what we would like to do 
for somebody else. 


The body, then, is a most precious gift from God which 
we ought to cherish and learn to use as an effective means 
of communication so that it can play its role in building 
human relationships. 


EXPERIENCE 


To make the student aware of how facial expressions, 
deportment, posture and other bodily expressions are a means 
of communication, 


Procedure 


1. Select three or four students and give each a slip of 
paper in which a certain feeling word is written e.g., 
happiness, confusion, wonder, fear, curiosity etc. Each in 
turn comes before the class and mimes the word written 
on the slip. The class has to discuss what these words 
are. It would be better to conduct the exercise in silence, 
the students writing down their answers. 


2. Check the answers and note on the blackboard how 
many scored and how many incorrect. Question as to 
why certain “words” were easier to identify; was the - 
actor very good or was the word easy to illustrate. 


Discuss 


a) What do you think was the object of this exercise? 


b) Are there other ways of communicating besides 
your body? If so, what are they? 


c) Can we use our body as a means of keeping others 
away from us? How? List them. 


d) What bodily gestures bring us into contact with 
others? List them. 


DEEPENING OF EXPERIENCE 


The teacher reads out the story of the two blind men 
on the road from Jericho (Mathew 20, 29-34) while a 
group of students mime the actions and reactions of 
Jesus, the blind men and the crowd. Emphasize the 
gestures of love by Jesus, the responsive gestures of the 


blind men. 


OR the Beggar and the King from Tagore (Gitanjali No. 50) 


hes 


Reflection: The blind men received their sight from 
God through the touch of Jesus. In our lives too God 
shows his concern through a human touch (through the 


love and concern of our parents, brothers and sisters. 
Whenever we experience the touch of God, let us 
follow Him). Let the teacher help the students by re- 
calling examples of God’s touch through the members of 
the family. When you were a small baby you couldn’t 
feed yourself and your mother fed you; she held you 
close and you felt secure; when you were afraid you were 
comforted by her touch; when you started to walk she 
held your hand. Your father lifted you up and played 
with you on your birthday; the family members hugged 
and kissed you. All these contacts were telling you 
through your body that you were loved and accepted. 
Spend a little time in thanking God for the gift of your 
body. 


FOLLOW UP 


Make a picture collection for your note-book illustrating 
the ways we have of contacting people. 


Prepare a collage with a group of your friends and 
ask the teacher to display it or prepare a collage of the 
Beggar and the King or the two blind men and put it 
up on the board. 
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LESSON — 3. 


AIM 


To bring the student into contact with his feelings (how 
his feelings positively or negatively affect his relationship 
with others) and to show how he must either control or 
cultivate them. 


BACKGROUND 


Feelings are spontaneous responses of mind and body 
to persons and situations. Feelings are of many kinds. Some 
ate positive like joy, admiration and satisfaction, others ate 
negative like envy, jealousy and anger. Some feelings are 
very deep like feelings of belonging, trust, security and hurt; 
others ate superficial and change quickly like feelings of 
excitement, disappointment, pity and boredom. Because 
feelings are spontaneous they in themselves are neither good 
nor bad. However, since they strongly motivate our behaviour, 
they must be controlled. Some feelings need to be checked 
like anger or jealousy, others must be cultivated like feelings 
of sympathy, gratitude, tenderness and generosity or just 
accepted like fear, impatience and dislike or positively en- 
joyed like happiness, security, esteem. By controlling our 
feelings we precisely mean checking, cultivating, accepting 
and enjoying feelings in such a way that they are in keeping 
with our value-system and play a positive role in our re- 
lationships with others. For example, whem a child does 
something wrong, the parents may have good reason to feel 
angry, but their anger should never prevail over their love 
and concern for the child. 
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FEELINGS 


Since a person is the centre of many varied relation- 
ships, he must learn to become aware of the different feelings 
that are generated in his relationships with others. He must 
learn how these feelings vary according to moods and circum- 
stances, health and age, needs and prior experiences. A child 
many be cranky because of sickness, ill-behaved at table be- 
cause of hunger, diffident because of failure. Many mis- 
understandings and prejudices arise because of lack of under- 
standing of our own feelings as well as the feelings of others. 


One important feeling in young people is the fear of 
failure which prevents them from discovering their talents 
and capacities. 


EXPERIENCE 


To awake the student to the fact that feelings some- 
times interfere with relationships and sometimes promote 
them. 


Procedure 


1. Tell or dramatize the following incident (fill in the 
name yourself). 


A student of average intelligence, but sincere and hard 
working, comes home with his school report. He feels 
unhappy because, in spite of his efforts, he has failed in 
two subjects and he is very ashamed as he has never 
failed before. He doesn’t know how his parents are 
going to react and this fills him with anxiety. He wants 
to show the report to his mother first as he feels she 


will be more understanding. Unfortunately, he meets his 
father first and reluctantly shows him the report. The 
father says nothing at first but gradually works himself 
up into a temper. He tells him how he has let down the 
family, how disappointed the father is that he spoilt the 
family’s name, how he has wasted the father’s hard 
earned money and how ungrateful he is to treat his 
father this way after all his goodness. The father abruptly 
leaves the room. The mother hears the father bang the 
door and comes in to find the boy looking dejected. She 


takes the report, make him sit down and begins com- 


menting on the good points of the report. Coming to 
the failure, she tells him how difficult these tests must 
have been, because she knows how hard he studied. She 
encourages him by saying that she knows he will do 
better next time. 


Discuss 

a) What are the feelings shown by the father? 

b) What evoked these feelings? 

c) If you were that student, how would you feel? 


d) How do you think you would feel the next time 
you wete alone with your father? How would the 


father feel? 


e) What are the feelings shown by the mother? 


DEEPENING OF EXPERIENCE 


1. Students reflect in silence on the questions: 


Do ill feelings get the better of me? 
Can I do something about it? What are my predominant 
feelings towards 


a) my mother 
b) my father 


c) sisters /brothers 


d) friends 

e) classmates 
f) God 

g) myself 


A prayerful reading of Mathew 26, 36-39 and a few 
comments on the feelings of Christ and how he faced 


them. 


Each then composes a prayer asking for each pet- 
son in pata 1 a to e what he feels they need most. 


OR 
Gitanjali No. 33, Reflect: are these my feelings? 


FOLLOW UP 


Spend five minutes each evening going back over yout 
and trying to analyse what caused them. 


f) 


g) 


How did the mother’s feelings influence his behavi- 
our? 

Do you think the mother’s feelings helped the stu- 
dent? How? 


feelings during the day 
Lay these causes before God and ask 


feelings you wish to change. You may 
this in your note book. 


for His help with those 
wish to write about 
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LESSON 4. 


AIM 


To give the student a sense of identity with his family 
and a sense of gratitude for the gifts he has received. 


BACKGROUND 


Nature is full of variety. Just as there are no two flowers 
alike in the flowerbed, so there are not two human beings 
who have inherited the same traits. There are many varieties 
of talents, temperaments and personalities. Together with 
environment and experience inherited traits make up the pre- 
given material which, to a large extent, is going to determine 


the kind of person you will be. 


Man is born as a man or a woman in a particular country 
with its own culture in a rich or poor family, with a weak 
or strong physical constitution, endowed with a sharp or 
average intellect, with a lively and open or withdrawn and 
closed temperament. In these matters man has no choice. 


Because of his free will, however, each person is able 
to organise, develop and direct his capacities in view of 
self-chosen goals. Just as you can arrange a variety of flowers 
into a beautiful bouquet, so you can make use of the gifts 
you have received to develop into a many sided and mature 
person. 


In the first instance, man has usually more gifts and 
talents than he is aware of. At an early stage students must 
be helped to discover their talents and to appreciate and work 
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INHERITED TRAITS 


with the gifts they have rather than envy other people their 
particular gifts. 


EXPERIENCE 


To help the student become conscious of all the traits 
and talents he possesses. 
Procedure 


Students are familiar with a mirror and look into it fre- 
quently at this age, so the teacher begins by asking them 
who they see when they look into a mirror. 


—The answer MYSELF is written on the Black Board. 
—The teacher explains this SELF, as under: 


I TI 
External Self 


Internal Self 


(Abilities-within us but 
expressed in our actions) 


(as reflected in 
mirror—physical traits) 


The Mirror Exercise: 


Write down on the page of your note book your name 
in large Block Letters: e.g., JOSEPH D’SOUZA. 


For the present this is your Mirror. Look at yourself 
reflectively and ask yourself this question: 


WHAT DO I LIKE ABOUT MYSELF? 
List your ‘likes’ under the two columns:— 


Physical traits Abilities 


—Put a mark against those traits and abilities which yo 
think you have inherited. ae 

—The teacher asks some students for their answers and 
puts them on the Black Board. (Some may find many things 
they like about themselves, others few, still others none at all). 


DEEPENING OF EXPERIENCE 


1. Let everybody think of the person on his right and men- 
tion one talent or ability which he admires in him (the 
teacher should be sure that everybody is told). 


2. Scripture reading “Parable of the Talents” (Mathew 
25, 14-30) 
The master loved all. To each one he gave varied talents. 
He expected them to recognize and use the talents. 
We too should feel great to possess the talents God has 
given us. We should use them well so that we too hear 
the Lord saying to us: “Well done, good and faithful 
JOSEPH; you have been faithful over a little, I will 
set you over much; enter into the joy of your Master.” 


3. The teacher leads the children in spontaneous prayer and 
concludes with the song “What thanks can we render 
Thee for the gifts Thou hast showered on... (name the 
student) 


FOLLOW UP 


1. Hand out worksheets with the poem “Persons ate Gifts”; 


Persons ate gifts 

Some ate wrapped very beautifully 

They are very attractive when we first see them 
Others ate wrapped in very ordinary paper 

Others have been mishandled in the mail 

Once in a while there is a “special delivery” 

Some persons are gifts which come 

Very loosely wrapped, others very tightly 

But the wrapping is not the gift 

It is so easy to make this mistake 

Sometimes the gift is very easy to open up 

sometimes we need others to help 

Is it because we are afraid? Does it hurt? 

May be they have been opened before and thrown away. 
I am a person, therefore I am a gift too 

Perhaps I have never accepted the gift that I am 
Could God’s gift be anything but beautiful? 

Am I willing to be given by God to others? 

To be a person living for others? 

Do others have to be content with my wrappings 
never petmitted to enjoy the gift? 

Spend sometime at home reading it over trying to dis- 
cover what kind of gift you are. 

How do you propose to use this gift for your family? 
Go through every photo you can find at home and see 
whether you can find family likenesses. ) 
Interview your parents/other relations to see if there 
are family traits you may have missed. 
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LESSON 6. 


AIM 


To lead the student to the appreciation of the fact that 
the family is not just an arbitrary unit, rather a group of 
people of different sexes and ages enjoying special relation- 
ships. 


BACKGROUND 


This lesson is not about the biological origin of the family 
or about kinship. The focus is the family as a group of inter- 
acting persons. The nucleus of a family is parents and chil- 
dren (nuclear family). An extended family also includes such 
blood relations as grandparents, uncles and aunts, nephews 
and nieces living in the same household. 


Being of different ages, sexes, and positions, the mem- 
bers of the family fulfil different functions and profoundly 
influence one another for better or for worse through close 
contact. Overstrict parents stunt the growth of the child. 
The behaviour of grown-up boys and girls is the pride or 
despair of parents. 


The kind of relationships that obtain between members of 
a family to a large extent determine whether or not the fam- 
ily is happy and united. 


The characteristics of a happy and healthy family life are 
love and concern for one another. 

—The mother at home cares for everyone in the house. 

—No one is a servant: all help one another. 


—Parents and children like to spend time together: 
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APPRECIATING THE FAMILY 


children do net run away as soon as meals are over. 
—Friends and neighbours are welcome to their house. 


—Father and mother don’t make important decisions 
without taking the elder children into confidence. 


—Parents know how to correct their children when- 
ever it is needed: this is a sign of their love and con- 
cern. 


EXPERIENCE 


To evoke in the student an awareness of what it means 
to belong to a family. 


Procedure 


On the black board write down the word FAMILY 
and ask the students for their various associations with 
that word. Expected answers are Mother, father, chil- 
dren, home, obedience, growth, happiness, small group, 
unit, cell, love. From all these associations formulate 
a definition of a family, e.g., a family is a small unit 
(made up of father, mother, and children) in which the 


members grow and develop and find thei 
(Fulfilment), P eir happiness 


DEEPENING OF EXPERIENCE 


Write in your note book the first n 
| ame of all your fam- 
ily members. Put down their birthdays, : 


| their favourite 
asti i i 
pastime, their favourite dish, what they wish for most, ete. 


Recall any incident which made you experience the help 
and love and concern of the family. 


Mention one thing which you do each day to bring hap- 
piness to each of these people. 


Let the students pray for a while thanking God for the 
love and concern they have experienced for the family. 


FOLLOW UP 


1. Ask the student to draw at home a family coat of arms 
i.e., a shield divided into 3 or 4 fields or segments, 


each with a symbol of a particular quality they find in 
their own family. (The teacher should first give an illus- 
tration of a shield on the blackboard and have the child- 
ren draw it first on foolscap size paper. Later on it can 
be enlarged on a KG board and displayed. 


Arrange an exhibition of the family coat of arms. In- 
vite the parents to the exhibition, and let each student 
explain his coat of arms to his parents. 


The teacher may invite a married couple to share their 
experience of real family life and follow it up with a 
discussion. 
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LESSON; 6. 


AIM 


To lead the student to the appreciation of the fact that 
the family is not just an arbitrary unit, rather a group_of 
people of different sexes and ages enjoying special relation- 
ships. 


BACKGROUND 


This lesson is not about the biological origin of the family 
or about kinship. The focus is the family as a group of inter- 
acting persons. The nucleus of a family is parents and chil- 
dren (nuclear family). An extended family also includes such 
blood relations as grandparents, uncles and aunts, nephews 
and nieces living in the same household. 


Being of different ages, sexes, and positions, the mem- 
bers of the family fulfil different functions and profoundly 
influence one another for better or for worse through close 
contact. Overstrict parents stunt the growth of the child. 
The behaviour of grown-up boys and girls is the pride or 
despair of parents. 


The kind of relationships that obtain between members of 
a family to a large extent determine whether or not the fam- 
ily is happy and united. 


The characteristics of a happy and healthy family life are 
love and concern for one another. 

—The mother at home cares for everyone in the house. 

—No one is a servant: all help one another. 


—Parents and children like to spend time together: 
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APPRECIATING THE FAMILY 


children do net run away as soon as meals are over. 
Friends and neighbours are welcome to their house. 


Father and mother don’t make important decisions 
without taking the elder children into confidence. 


—Parents know how to correct their children when- 
ever it is needed: this is a sign of their love and con- 
cern, 


EXPERIENCE 


To evoke in the student an awareness of what it means 
to belong to a family. 


Procedure 


On the black board write down the word FAMILY 
and ask the students for their various associations with 
that word. Expected answers are Mother, father, chil- 
dren, home, obedience, growth, happiness, small group, 
unit, cell, love. From all these associations formulate 
a definition of a family, e.g., a family is a small unit 
(made up of father, mother, and children) in which the 
members grow and develop and find their happiness 
(Fulfilment). 


DEEPENING. OF EXPERIENCE 


Write in your note book the first name of all your fam- 
ily members. Put down their birthdays, their favourite 
pastime, their favourite dish, what they wish for most, etc. 


Recall any incident which made you experience the help each with a symbol of a particular quality they find in 
and love and concern of the family. their own family. (The teacher should first give an illus- 
tration of a shield on the blackboard and have the child- 
ren draw it first on foolscap size paper. Later on it can 
piness to each of these people. be enlarged on a KG od atid alist: 

Let the students pray for a while thanking God for the 
love and concern they have experienced for the family. 


Mention one thing which you do each day to bring hap- 


2. Arrange an exhibition of the family coat of arms. In- 
vite the parents to the exhibition, and let each student 
explain his coat of arms to his parents. 


FOLEQS_LUE 3. The teacher may invite a married couple to share their 
1. Ask the student to draw at home a family coat of arms experience of real family life and follow it up with a 
ie., a shield divided into 3 or 4 fields or segments, discussion. 
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LESSON..s¢; 


AIM 


To lead the student towards an acceptance of his parti- 
cular family with its strengths and weaknesses. 


BACKGROUND 


Because of variables like education, financial security, 
social status, urbanisation, geographical location, culture and 
religion, families are of different kinds. 

There are literate and illiterate, progressive and tradi- 
tional, rich and poor, upper and lower middle class, joint and 
nuclear, large and small, Papua or Eskimo families. In spite 
of so many external differences they are all families in the 
sense of serving basic needs and sharing common ideals and 
values. 


Parents of poor and low caste families are as fond of their 
children as parents of rich and high caste families though 
they express it in different ways and by different means. No 
family is without joys and sorrows. All parents want their 
children to be healthy, educated and sure of a good future. 

Whatever family the student belongs to, it will test his 
capacity to serve and to be served, to give and to receive, 
to love and to be loved. 


EXPERIENCE 


_To give the students an experience of different kinds of 
families emphasising that happiness ultimately depends on 
ideals and values despite external differences. 
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FAMILIES ARE OF DIFFERENT KINDS 


Procedure 


1: 


Let the students bring pictures of different families to 
the class-room and let them explain the kind of family 
illustrated. The teacher jots down on the blackboard 
points of interest mentioned by the student. 


Discuss what they appreciate in each family presented. 


DEEPENING OF EXPERIENCE 


The teacher asks how they think each family pictured 
would feel: 

a) On the birthday of a member, 

b) On a feast day, 

c) On the occasion of a death in the family, 

d) In a time of crisis, e.g., sickness, 

e) When visitors come over, 

f) On the occasion of a matriage, 

g) When somebody leaves home. 


List on the blackboard the similarities of feeling dis- 
covered and the ideals and values which give rise to them 
(generosity, sympathy, concern, Godliness, unselfishness, 
appreciation, hospitality, support). 


Have the students write in their note books how they 
think their family would feel on these seven occasions. 


In the meantime the teacher writes on the blackboard: 
“The quality of a family is what the members are, not 
what they have.” Have the students read the above 
sentence silently and ask them to reflect on what it 
means. A few volunteers could be asked to explain to 
the class their understanding of the sentence. 


List the following on the blackboard: 


a) Wealth 

b) position, caste 

c) prestige 

d) power 

e) influence 

In the light of the above explanation how would you 
evaluate these? Are they helps or hindrances? Are they 


of primary or secondary importance? Are they things 
we have or what we ate? 


The following text from scripture (Luke 12, 15) is read 
slowly: “A person’s true life is not made up of the 
things he has, no matter how rich he may be.” Pause 
and pray: ‘I thank you, Lord, for all the good you have 
given my family. I thank you for the love and concern, 
I thank you for every member of my family. Help me 
to be more aware of what my family is than of what we 
have or do not have.” 


Sing “Love it was that made us’, “We are happy 
children.” 


FOLLOW UP 


Let the class make a big collage of all the pictures they 
have brought to the class room. 


Choose a family which you think you could help by 
sharing with them one of the values with which your 
family has been blessed. If you have the gift of con- 
soling, visit a sick person or a bereaved family. 
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EESSON, 8. 


AIM 


To examine some of the main factors which go to make 
up a family. 


BACKGROUND 


The family begins with a careful choice of a partner in 
marriage. The choice is made after careful consideration, be- 
cause matriage is not merely a temporary arrangement, but 
a union for life, close, warm and strong enough to nurture 
the lives of the children to come. 


In most cultures, therefore, marriage is celebrated with 
a solemn and elaborate ritual which expresses the longings, 
ideals and values of the married couple and invokes the 
blessings of the Almighty on their union. 


It is possible to marry before the registrar but most 
people prefer a religious ceremony, as human promises are 
frail and need to be pronounced before God rather than 
before man. 


The family begins with husband and wife promising 
to love one another and is complete with the birth of the 


first child. The birth of a child and its coming of age are 
occasions of further religious ceremonies. 


EXPERIENCE 


To make the student aware of the importance of the 
mattiage promises made by the parents before God and man 
as the beginning of the family. 
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THE BEGINNING OF A FAMILY 


Procedure 


i 


Let some of the students describe and illustrate with 
photos or pictures, if possible, how a marriage is cele- 


brated. 


Discuss why we attach so much importance to these 
religious ceremonies. It makes the occasion grafd and 
impressive, it invokes the blessing of God, it lends 
strength and credibility to the promises made. Note 
answers on the blackboard. 


DEEPENING OF EXPERIENCE 


Read the text of the marriage promise and call atten- 
tion to what it demands and presupposes: — 

“I (name) take you (name) to be my wife/husband. 
I promise to be true to you, in good times and’in bad, 
in sickness and in health. I will love you and honour 
you all the days of my life.” 


Ask the students what element of the marriage promise 
he admires most and why? 


The teacher reads slowly what Genesis 2, 24 tells us: 
“A man leaves his father and mother and clings to his 
wife and they become one.”” Pause and then ask the 
students to write in their note books how they appre- 
ciate their parents for having made such a promise and 
add a prayer that their parents live out their promise 
to the full. 


FOLLOW UP 


“A study of how my family began’”—students collect 
old photographs of parents, grand parents and other 
family members and try to trace their “family tree’’ as 
far back as they can. This may involve interviewing 
parents, grandparents, older relatives. 


2. Let the students think of a special gesture on the next 
wedding anniversary of their parents. 


N.B. There is a 16MM film (available at the Canadian Em- 
bassy) of the Comparison series on courtship and 
marriage. 
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LESSON: _- 9: 


AIM 


To make the students understand that he cannot choose 
his family or parentage. He should accept the family into 
which he is born. 


BACKGROUND 


The first persons we come into contact with are out 
parents, brothers, and sisters. Our parents brought us into 
the world. They help us to grow up, they care for us and 
love us. We belong to them, and they are our family. 


Earlier we have seen that families are of many different 
kinds and we can’t help but compare our own family with 
others. We are inclined to look down on our parents and 
other members of the family if they happen to be unedu- 
cated or poor. We may even go so far as to attribute our 
failures to poverty or poor family background. 


Among adults we notice the tendency to keep up ap- 
pearances and even to live beyond their means. People more 
often long for the things they don’t have than appreciate the 
things they have. 


Children, too, are sensitive to differences of wealth and 
status between families. Some students come to school with 
lots of pocket money and spend it lavishly, while others 
come to school with hardly any food in their stomachs. Social 


differences are glaring and they can’t but affect our attitudes 
towards our own families. 


It is important for students to realise that God has 
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YOU DON’T JOIN A FAMILY 


placed us in a particular family, that each family has its own 
limitation and that the best service we can render to our 
family is to accept these limitations with grace and to avail 
ourselves of whatever opportunities come our way. Our real 
wealth lies in our character and determination. In spite of 
handicaps there is no family like ours. 


EXPERIENCE 


By giving the students an opportunity to join a parti- 
cular group, they are made to experience that joining a group— 
cannot be repeated with regard to the family. 


Procedure 


1. The teacher indicates the four corners of the room and 
tells the students that 4 groups are required. The stu- 
dents are requested to go to any corner they wish. Three 
or four minutes are given to form the group in silence. 
The purpose of the grouping is not explained. While 
they are going into groups, they are observed. 


2. Now the students are asked why they chose a particular 
group. The answers are noted on the blackboard. Other 


reasons not mentioned by the class may be added by 
the teacher. 


3. Now discuss 


a) Why can’t you join a family as you join a group? 
b) What is the difference between a family and a group? 


DEEPENING OF EXPERIENCE 


Students sit silently (some soft background music would 
be helpful) and try to recall the earliest memory they 
have from their childhood. 

a) Where did it take place? 

b) How did you feel? 

c) What was your earliest memory? 

d) Which members of the family feature in it? 


Ask volunteers to share the earliest memory. Briefly 
note the incidents on the board mentioning who was 
present. The preponderance of “family” incidents can 
be highlighted to draw out the idea that, for all of us, 


our families form the basis of our development, and give 
us a sense of identity and belonging. 

Let us listen to the story of Joseph who was rejected by 
his brothers, and yet could hardly control his emotions 
when he met them in Egypt. Read aloud and prayerfully 
Genesis, 45, 1.5. and reflect on it for a while. 


FOLLOW UP 
Let the students write an essay entitled ‘““What I like 
best about my family” 
After the essays have been written, choose the best to 
be read to the class and encourage the students to share 
their essays with their parents. 
Each student interviews his/her parents to find out 
what he/she was like when very young. 
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LESSON 10. 


AIM 


To help the student appreciate the importance of each 
member of the family and to recognise that each needs the 
other. 


BACKGROUND 


Students are already aware of ‘he many physical needs 
they have and of the way the family looks after those needs, 
e.g., their need for food, education and health. 


Besides the physical needs there are the deeper needs 
of being accepted, encouraged, supported and guided. When 
a student feels discouraged, disappointed or angry with his 
friends, he comes home to seek understanding, sympathy, 
encouragement and support. When he sings or acts in a con- 
cert or receives a prize, he likes his family to be present. When 
he is in high spirits he wants his family to share his joy and 
excitement. 


We must also teach the student to appreciate the same 
needs in others. The mother needs every now and then a word 
of appreciation for the work she does so unobtrusively. 
After a day’s work the father enjoys a watm welcome and 
a bit of attention. Brothers and sisters need one anothet’s 
support and protection. 


It is important for the student to see that he is needed 
and that his efforts in looking after the needs of others are 
appreciated. In a family, nobody is unimportant. 
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IN THE FAMILY YOU NEED ONE ANOTHER 


EXPERIENCE 


To give the student an experience of what strength lies 


in unity and cooperation. 


Procedure 


cE 


Read out the following story: — 


“An old man had three sons. All three were very in 
dependent and wovld never agree to do anything to- 
getner. Each one felt celf-sufficient. The father tried 
hard to bring some measure of cooperation among them 
to gather some sticks. So each one came with a small 
bundle of twigs. The old man tied them all together, and 
asked his sons to break the bundle of sticks. Each tried, 
but in vain. Then he removed a single stick from the 
bundle and asked them to try again. They could now 
easily break it. The father then told them that just as a 
bundle is stronger than a ‘single twig, so the strength 
of the family lies in the union of the members.” 


Note: If the teacher so wishes the story could be illus- 
trated in the class room with the students bringing in 
twigs and tying them together. 


Discuss the following questions: 


a) Why was the father anxious about his son’s con- 
duct? 


b) Which central figure is absent in the story? 
c) What do the twigs symbolise? 


d) Why were the sons unable to break the bundle? 
(alone we are weaker and more vulnerable). 


DEEPENING OF EXPERIENCE 


Have the students write the names of all the family 
members in a column and after each name mention a 
service he/she renders to the whole family. In another 
column mention what service you render to each person. 


Distribute worksheets with the peace prayer of St. 
Francis and ask the students to read it slowly and medi- 
tatively before singing it together. 


“Tord, make me an instrument of your peace. Where 
there is hatred, let me sow love; where there is injury, 
pardon; where there is doubt, faith; where there is des- 


pait, hope; where there is darkness, light, and where 
there is sadness, joy. 

O Divine Master, grant that I may not so much seek 
to be consoled as to console; to be understood as to 
understand; to be loved as to love; for it is in giving 
that we receive, it is in pardoning that we are pardoned: 
and it is in dying that we are born to eternal life.” 


FOLLOW UP 


This evening: 


1g 


oA 


Let the student examine his attitude towards the charges 
entrusted to him (Drawing water, sweeping the floor, 
look after children, running errands, going to the baz- 
aar ). 

Bring to the class a story or a drawing which illustrates 
any of the lines of the peace prayer. 
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EESSON<"1t, 


AIM 


To help the student appreciate that the family is created 
in love and continues in and through love. 


BACKGROUND 


When parents ate asked whether they love their chil- 
dren we expect them to answer “‘of course”. Yet a more im- 
portant question is “Do your children know that they are 
loved?” 


A study of maladjusted teenagers in a large high school 
showed how important it is to tell the child that he or she 
is loved. 


First the counsellors worked a long time to gain the con- 
fidence of ten students who the faculty felt were the most 
neglected and maladjusted in the school. Then the team ask- 
ed each of them “How long has it been since your parents 
told you that they loved you? Only one of the students re- 
membered hearing it at all, and he couldn’t remember when. 


In contrast the counsellors used the same procedure 
with ten students the faculty felt were the best adjusted in the 
school. Without exception all of them answered that they 


had been assured verbally of their parents love within the 
past 24 hours. 


The parents of the poor adjusted  teenagets 
may have loved their children a good deal, but clearly they 
wete not communicating that love. Neither were the chil- 
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IN THE FAMILY YOU LOVE ONE ANOTHER ay 


dren helped to recognise love in acts of service, care and 
support on the part of their parents, it may be presumed. 


EXPERIENCE 


To make the students experience by contrasf, how love 
holds the family together. 


is 


Procedure 


1. Cyclostyle the following story and read it with the 
students. (Condensation of the story of the “Leper”, 
Reader’s Digest May 1977, page 35-40) 


A young man, Reggis, who lives in Hyderabad, on his 
21st birthday was getting ready to take his girl friend out 
to a movie. As he was shaving he cut his upper lip with the 
razor. Strangely enough, although it bled, it didn’t hurt him 
at all. When he was applying the after shave lotion he 
noticed that his chin and cheeks burned a bit, but his lip 
didn’t. On their way to the theatre, Reggis and Sheila, his 
girl friend, passed some lepers. As he tossed some coins, 
he noticed that one man’s nose had rotted away. Suddenly 


he recalled his cut lip, and was gripped by a terrible fear that 
lasted all evening. 


The next day he went to the general hospital (he was 
afraid that his own doctor might talk to the family) and 
there in the outpatient section the doctor who examined him 
and heard his story prescribed Dapsons tablets for him to take 
and told him that they would have to be cantinued for a 


long time. Reggis thought he said for 7 to 9 weeks but ac- 
tually the doctor had said for 7 to 9 years. 

The boy went home, not telling anyone, and hiding him- 
self away. He had very little contact with his friends, and 
stayed mostly to himself. Later on the boy noticed a white 
patch on his lip, and then some time later his big toe began 
to tingle. His only worry was his family. His father had died, 
and he had no job, but helped his mother and lived off the 
family income, as did his younger brother and sister. None 
of them had married. His mind magnified for him what a 
terrible shock it would be to them to find that he was a 
leper. 

Reggis consulted another doctor, as he did not see any 
improvement and began getting shiny patches on his legs, 
too. This doctor confirmed that he did have leprosy, but that 
it was in the early stages and it could be cured...... after 
prolonged treatment...... but that he would have to take 
medication for 7 to 10 years. 


Since he didn’t see any improvement he finally decided 
to run away from home. He came to Bangalore, 600 miles 
away, and finding no work, when he ran out of money, he 
finally became a beggar near the Bus station with about 2 
dozen other lepers. He went down and down and down... 
not caring about his appearance of clothing, and just making 
enough money to barely have enough to eat from what he 
begged. 

Then one day he glanced through a discarded news- 
paper and saw his own photograph and a message from 
his mother imploring him to come back home......and offer- 
ing a Rs. 300/- reward for information about him. But he 
was so afraid that the family would not want him if they 
came to know the truth, that he stayed on begging. 


Squaiting in his usual place near the Bus Station, one 
day he noticed a girl carrying a suitcase coming towatds him 
...He glanced up and saw her clearly...... it was Sheila. She 
saw him, too, and as he turmed to run away, she pleaded 
with him to stop. She was on her way to take a teacher’s 
training course in the city. She took him to a store and 
bought him some clothes, shen booked a room at a modest 
hotel and gave him his breakfast after his bath...... the first 
real one he had in two years. He could hardly eat...... but 
she questioned him and finally he broke down and told her 
the whole story. She insisted that he return home. If he 
would not, then she was going to go and tell his family 
and have them come and fetch him. Finally he agreed to 
return. 

After a twelve hour bus ride, Reggis finally reached 
home and knocked at the door. His mother appeared. “It’s 
me, Mother. I’ve come back”, was all he was able to say. 

The family listened wet-eyed all night to his account. 
Ever so often his mother would interrupt to ask, “But, 
Reggis, why did you run away? What are families for if 
not to help each other?” 

This story was written after seven years. Now he is 
well again and all signs of the disease have gone. 

2. Discuss the answers to the following questions in the 
class. | 

a) What did the boy do when he discovered his 
disease? 

b) What do you think you would do if you found 
out you had leprosy or even some other incurable 
disease? 

c) How do you chink he felt? 

d) How did he become a beggar? 
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Why didn’t he return home when he read the 
newspaper advertisement? 

How was Shiela finally able to rescue him? 
Describe what happened when he finally reached 
home? 

This boy surely needed help. Besides money, food 
and clothing what do you think he missed the 
most? 

How do you feel about the mother’s reaction? 
Could you explain how you felt when I read the 
section about his arrival? 

Do you agree that families are there ‘“‘to help each 
other?” 

There was no father in the preceding story. What 
do you think the father might have done? Would 
the story have been the same? Why or why not? 


DEEPENING OF EXPERIENCE 


The students answer the following questions and write 


them in their note book. 

a) What have I learned about the love there should 
be in a family? 

b) How much love do I give my family? 

c) In what ways can I show my love for them more? 


d) Choose one special way for the next week, write 
it down. 


2. Teacher reads the following text (John 15) “A new 
commandment I give you. Love one another as I have 
loved you”. 


The students pray for each other’s resolutions and end 
with a song “Love it was that made us.” 


FOLLOW UP 


Implement 1 d. (Choose one special way for the next 
week, write it down.) 


LESSON 12. 


AIM 


To lead the student to some understanding of the 
father’s role in the family. 


BACKGROUND 


After discussing “who you are” (Unit I) and ‘what 
the family means to you’ (Unit II) we must proceed to 
create an awareness of the daily interaction between father, 
mother and children. We all grow up together and daily 
share the joys and sorrows, the responsibilities and burden 
of each member of the family. That gives us joy, security 
and a sense of belonging. The better we relate to each 
other, the happier the family will be. We begin with the 
role of the father. He is not only the breadwinner of the 
family. He is also a person who needs the family as much 
as the family needs him; who loves to come home after 
work to enjoy the love and affection of his family and to 
make the family happy by his presence, interest and help. 
The parable of the ‘Prodigal Son’ (Luke 15: 12-24) gives 
us a deep insight in‘o the human qualities of a father. 


EXPERIENCE 


To give the student a concrete experience of the love 
of a father for his son. 


Procedure 
1. The teacher asks: 


a) Have you ever noticed the look on your father’s 


FATHERHOOD 


OR 


Bi 


b) 
a) 
d) 


face when he returns from work? 

How many times are you there to greet him with 
a smile? 

Have you ever asked him what kind of a day he 
has had? 


Do you do anything for him when he returns? 


The teacher then asks the students to share what kind 
of home they would like to return to if they were in 
their father’s place. Their ideas are summarised on the 


blackboard. 


The teacher divides the students into groups and asks 
them to discuss what kind of home they would like to re- 
turn to if they were in their father’s place and summarises 
their discussion in a chart. 


The blackboard chart summaries are discussed: 


a) 


What are the qualities that make it a home worth 
returning to? 


Have you been contributing towards making your 
home worth returning to? If not, im what way 
can you do so now? 

What can you do to make your home happier for 
your father? 

DEEPENING OF EXPERIENCE 

The teacher reads Luke 15:12-24 slowly and 
meditatively. 
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2. Focus attention on: 
a) The feelings of the father, when the son was 
leaving, while he was away, when he came 


back. 


b) The feelings of the son towards his father. 


c) The students pray privately for their fathers 
and then conclude by saying (singing), the 
“Our Father’’ together. 


B. Reflect on Gitanjali No. 47. 


t 


FOLLOW UP 


Prepare a small gift for their father. 


Choose one small act to show they care for their father 
(Let them make sure it is something he would like, 
not something to satisfy themselves). 


Prepare a chart depicting some of the things a father 
may do for or with his family...... reading, cycling, 
driving, working, etc. or find pictures or symbols which 
express the qualities which a father should possess...... 
e.g., a rock, a watch, a lamp, a book, a house, etc. 
someone at prayer...... let the children’s imagination ex- 
press itself. Allow the children to explain their charts in 
their small groups at another session, and then choose 


someone to present theirs for the whole group. Hang all 


the charts in the classroom and allow the class to walk 
around to view them. 


LESSON 13. 


AIM 


To lead the student to an appreciation of a mother’s 


role in the family. 


BACKGROUND 


The mother is the heart of the family, someone who 
cares. Because of her love and concern for the child, she 
often has to say “no” or “you cannot do this”.. Children 
of standard Eight may resent this repression of their wishes. 
The lesson should help the student to understand that love 
often comes in strange disguises. 


EXPERIENCE 


To make the student aware of the care and concern of 
the mother instead of taking her for granted. 


Procedure 


1. Ask the students to imagine the following state of 
affairs. On returning home this evening a student dis- 
covers that his mother has been on “‘strike’ all day. She 
is not speaking to any one, she has no interest in what 
is happening, she has allowed no one to do the work 
she normally does in the home. What difference will it 
make to the student, what things would he find. 


Teacher summarises the answers on the board. 
2. Distribute a worksheet with the following selection. 


MOTHERHOOD 


“Some day, when my children are old enough to umder- 
stand the logic that motivates a mother, I'll tell them. 

I loved you enough to anncy you about where you 
wete going, with whom and what time you would get home. 

I loved you enough to be silent and let you discover 
your hand-picked friend was an obnoxious person. 

I loved you enough to stand over you for two hours 
while you cleaned your bedroom, a job that would have 
taken me 15 minutes. 

I loved you enough to make you return a chocolate 
with a bite out of it to a shop and ccnfess, “I stole this”. 

I loved you enough not to make excuses for your lack 
of respect or your bad maminers. 

I loved you enough to let you stumble, fall and fail 
so that you could learn to stand alone. 

I loved you enough to ignore “‘what every other mother” 
did. 

I loved you enough to accept you for what you are, 
not what I wanted you to be. 

But most of all, I loved you enough to say NO when you 
hated me for it. That was the hardest part of all.” 
(Short selection from the Readers Digest—May 1977. Some 
day I’ll Tell My Children”, by Erma Bombeck, page 123.) 

a) The selection gives us a list of the ways a mother 

shows her love. The students go through the list 
slowly and write the key words on the work- 
sheet. 
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b) Let the students read over their list and then 
suggest any quality that might complete their pic- 
ture of a mother (e.g. in time of sickness, failure, 
mis-understanding or something adapted to their 
life-situation.) 


. DEEPENING OF EXPERIENCE 


Listen to the song “Mother of Mine” and spend a little 
while thinking of the words. 
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OR 


Listen to a mother thanking God for her motherhood 
—Luke 1:46-56. 


The students organise a thanksgiving prayer service for 
the gift God has given them in their mothers. 


FOLLOW UP 


Hold the prayer service. 


LESSON 14. 


AIM 


To help the student recognise the true nature of his 
parents’ concern for hiin so that he may respond to it pos- 
itively 


BACKGROUND 


In the two previous lessons we have discovered how con- 
cetned parents really are. The picture is not complete with- 
out showing the children how they can respond to this 
concern. Father and mother make many decisions together 
e.g., regarding the education of the children, running the 
house, getting their children settled in life or any other 
serious matter that affects the family. These decisions na- 
turally require the cooperation of the children. In some of 
these decisions the concern of the parents is very, clear; in 
others their concern may be disguised in the form of a 
refusal or a demand. 


EXPERIENCE 


To give the student an experience of parental concern 
when it is not obvious. 


Procedure A 


PARENTS ARE CONCERNED 


times when they don’t understand their parents. 
Students then fire questions they would like answers 
to—the teacher writes them on the board. Together 
they build a questionnaire. (This is then cyclostyled 
and given to each student, if possible on the same day, 
or students write the questions down.) e.g., 


a) Why do you always correct me? 
b) Why do you shout at me, and not at my friends? 


c) Why do you force me to come to school when I 
don’t want to? 


d) Why don’t you let me relax as much as I want 
to? 


Children ask parents to fill out the answers. Students 
bring their (answered) questionnaire to class. They are 
divided into groups to discuss the answers and come 
to a conclusion on their own. A general discussion is 
then held in which the leader sums up the group find- 
ings. This should lead to a realization that parents 
really do love them and are concerned. 


Procedure B 


Relate an incident, conduct a role play or bring paper 
students running away from home. 


clippings concerned with s : 

1. Prepare an interview with parents through a Buzz ses- Elicit from the class leescgahigris Bese ara be 
sion. The teacher recalls experiences of students when away. Note their answers on the blac ripe on tee 
they have been hurt or angry with their parents, or on misunderstanding with parents an ? 
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DEEPENING OF EXPERIENCE 


Write down in your note book answers to the follow- 
ing questions:— 


a) 


b) 


Do you remember an instance when you felt your 
parents were not concerned about you? 


Do you remember an incident when your parents 
appeared to you to be overconcerned? 


Reflect and ask yourself whether in either incident 
there was an element of genuine concern. 


A short meditation on a misunderstanding between 
Jesus and his mother. “Your father and I have 
been terribly worried trying to find you.” Focus on 
the parents’ feelings. 


e) Jesus answered ‘““Why did you have to look for 
me? Didn’t you know that I had to be in my 
Father’s house”. Focus on how he felt. Both tre- 
cognised true concern in each other. Hence “Jesus 
went back with them to Nazareth and she treasured 
all these things in her heart” (Lk 2: 48-52). 


FOLLOW UP 


Students prepare slogans with illustrations. 


eg. “MY PARENTS SHOUT AT ME BECAUSE THEY 
ARE CONCERNED ABOUT ME”. 


All the slogans ate put up to be reflected on. 


EESSON: = E>: 


AIM 


To help the student appreciate what it means for the 
family to live in unity and harmony. 


BACKGROUND 


The trend of the times is to emphasize individual needs 
and self-fulflment. Moreover, the division of work in the 
family unit often leads to occupation in different places and 
at different times. This may result in a diversification of 
‘nterest and breakdown of family ties. In brief, the members 
of the family have no time for each other. Yet it is 
mainly through the family that precious traditions are passed 
on and basic loyalties maintained and strengthened. Children 
from broken homes suffer from lack of a.sense of belonging 
and feel unloved amd unaccepted. Gifts cannot take the 
place of giving oneself to the family. 


EXPERIENCE 


To make the students aware of the joys they can give 


each other in the family. 


Procedure 

1. Describe or dramatize or make a collage of a family 
festivity /outing/pilgrimage/home-coming to bring out 
the joy they felt at that time. 


THE JOYS OF BEING TOGETHER AS A FAMILY 


2. Discuss 


a) 


b) 


Would you have had the same joys without shar- 
ing them with someone? 


Did it bring you closer together as a family? If so, 
how? 


DEEPENING OF EXPERIENCE 


In the light of the above experience answer in your 
note book the following questions: 


a) 


b) 


c) 


If I had a choice between an outing with my 


friends and an outing with my family, which would 
I choose? 


Could you think of a reason for choosing to go with 


your family despite your preference to be with 
your friends? 


If you have such a reason, what should be your be- 
haviour in the light of St. Paul’s saying:- 


“God loves the cheerful giver”. Conclude with a 
private prayer to bless your family and make you © 
a cheerful giver. 


FOLLOW UP 


Ask your people at home which family occasions they 


enjoy most and try to find ways in which you can make these 
occasions more memorable. 


41 


LESSON -- 16; 


AIM 


To help the students realise that, though quarrels can- 
not always be avoided, they nevertheless lead to disunity and 
upset harmony. 


BACKGROUND 


In a family quarrels frequently arise. With outsiders we 
are more careful, but at home we easily let off steam precise- 
ly because we are so close to each other, we know that we 
will be forgiven. 


In a quarrel the emotions take over from reason. We 
no longer try to understand one another, but we are deter- 
mined to win. In the shortest possible time we lose sight of 
what we ate really arguing about, then start accusing the other 
of all the unpleasant and disagreeable things that happen to 
come to our mind. We are out to hurt the others. Sometimes 
we are in a real mood to quarrel. We feel frustrated and vent 
our anger on somebody else. Frequent quarrels have a nega- 
tive effect on others in the family. 


EXPERIENCE 


To sharpen the students’ awareness of the nature of 
quarrelling. 


Procedure 
1. Volunteers are asked to come forward. They are divid- 
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QUARRELLING 


ed into five pairs, five chalk lines (at least 12ft. long) 
are drawn along the floor and one of each pair stands 
facing the partner at the other end of the line. The only 
instruction given is that each partner has to reach the 
other side without leaving his chalk line. No one is to 
speak. The rest of the class watches in silence. The 
volunteers may use a number of ways of accomplishing 
their object, e.g., one kneels, the other climbs over; 
one pushes the other off the line or forces him back 
along it; another two hold each other swing round 
etc. etc. The exercise could be done outside or in the 
hall if the class room is unsuitable. The teachers should 
demonstrate at the end of the exercise the various ways 
it could be done. 


Discuss 

a) What happened? Why? 

b Each volunteer shares how he felt and why he acted 
as he did? 

c) What was this exercise meant to show? (among 
other answers, quarrelling may be mentioned, if 
not the teacher can introduce the idea). 

d) Could the various reactions of the volunteers hap- 

pen in a quarrel also? 

) Why do quarrels come up in families? 

How can they be resolved? 

) Is quarrelling bad? (Show that sometimes a quarrel 

is better than sulky silence and stifled resentment 
which come out in other ways). 


gar o 


DEEPENING OF EXPERIENCE 
Each student reflects over his own life and answers the 
following questions in his note book: 
a) Which family member do I quarrel with most often? 


b) Why do I quarrel? (Jealousy, he irritates me, he 
touches my things etc.) 


c) Go deeper than the immediate cause—if my best 
friend did it, would I quarrel? If not, then the 
immediate cause is of the real one. Look again. 


d) How do I behave after the quarrel? 


After finishing writing, the class listens to a prayerful 
reading of Mark 9: 33-35. Conclude with the song 
“His peace he gives to us”, or “Let us make peace in 
our hearts” or “Shalom.” 


FOLLOW UP 


To spend some time reflecting on the good qualities of 
the people they are inclined to quarrel with and pray 
for them. 


Think of the different ways in which sorrow can be ex- 
pressed without actually saying “I am sorry.” 
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LESSON. 247. 


AIM 


To help the student understand the importance of com- 
munication in the family. 


BACKGROUND 


Day after day we live together with parents, brothers 
and sisters and yet do we really know each other? We talk 
a lot about trivial things, but seldom know the other per- 
son well, what he feels, what he thinks, what his problems 
are. Communication is sharing with each other who you are, 
what you feel, what you believe so that you can truly know 
and love one amother. 


EXPERIENCE 


To give the students an experience of how communica- 
tion brings the members of a family closer together. 


Procedure A 


1. The teacher asks for volunteers to form a family. These 
sit in a group in the centre and the remainder of the 
class sit arouNd them. The teacher gives each of the 
“family” a slip of paper on which is written ‘““Do not 
communicate”. After a few minutes of silence, the 
teacher asks “What happened? What was missing?” 


2. For a second round, other students may volunteer to 
be family members. This time the teacher gives the 
slips which say: Talk only to the person on your right, 
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COMMUNICATION 


ignore everyone else; Talk only to the person opposite; 
Speak only when someone addresses you directly; don’t 
speak at all; communicate by raising your eyebrows and 
using other facial expressions; talk behind your hand. 
The students then analyse the behaviour of each one, 
deciding whether it would bring greater unity to the 
family or not. 

4. The discussion ends with the question ““when is commu- 

nication least in a family.” 


Lue 


Procedure B 


1. Distribute a worksheet with the following selections 
on communication taken from E. Larsen’s ‘why don’t 
you listen’. 

‘““A person communicates 

His WORD a million different ways: 
a glance 

a gesture 

a sigh 

a groan 

a silence 

a million different ways 

of which speaking is only one. 

The spoken word 

is only one way of saying 

“T am ME” 

only one way of listening to 

the ME—NESS of another person. 
Words, 


like smoke screens, 

often conceal 

rather than reveal 

the real ME. 

To listen only to the words being spoken 
and not to the whole person who is speaking 
results often 

in getting only a fragment, a portion 

or may be nothing at all 

of what is being communicated. 

Spoken words are like giant eagles 
taken from the sky and put into cages 
for the people to look at. 


Its full grandeur must be seen 

against the immense expanse of the free heavens 

spoken words alone 

can never tell who a person is 

They can only point, indicate, 

person 

Neth he P CANO ESE Py ee onc t secre seri esse esecass 

ME;”’ 

Read it for the class, reflect on it and share what the 

text conveys to you. 

The same worksheet contains the following quiz. 

a) What is the name he or she likes to be called? 

b) When is his/her birthday? 

c) What does he/she like most to do during the 
leisure time? 

d) What is his/her favourite entertainment? 

e) What is his/her favourite colour, dish, films? 

f) Give the names of two of his/her friends 


give a glimpse of the 


g) What is his/her ideal for the future? 
h) What is his/her main interest now? 


i) What is his/her biggest worry? 
j) What gives him/her the deepest satisfaction? 


Make a column for each of the following family members: 


father—mother—brother—sister. Answer the questions on the 
worksheet. If you don’t know the answers, write “I don’t 
know”, 


(The teacher should note that the questions become in- 


creasingly difficult to answer) 


4. 


Upon completion the teacher asks the students which 
questions they answered “I don’t know”, tabulates 
these on the board and explains why these questions 
were difficult to answer (need a good deal of communi- 
cation). 


DEEPENING OF EXPERIENCE 


Read slowly and meditatively psalm 139, verses 1 to 6 


and repeat the reading if necessary. 


Pause and reflect. 


End with a prayer expressing the feel- 


ings of joy and happiness because God knows us. We can 
add to the joy of our family by improving our communication. 


FOLLOW UP 


Find out the proper answers to those questions you 
answered “I don’t know” (Procedure B). 
Examine how often and in what manner you greet 
(“wish”) members of your own family. 
Resolve to value this means of communication. 
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LESSON | 18. 


AIM 


To help the student understand how healthy relation- 
ships in the family promote healthy relationships outside the 
family and viceversa (in this lesson with friends and class- 
mates). 


BACKGROUND 


Though we look upon society as one large family, we 
can’t but notice how divided people are due to class and caste 
consciousness. Some families are closed and want to keep 
their children within the narrow confines of their group. We 
understand that parents are particular about their children’s 
choice of friends. No parent would like his children to be 
exposed to the influence of bad characters. But bad characters 
ate found among children of families of any kind. 


It is worth the risk to be an open family as one can 
learn so much from contact with friends who have been 
brought up on different customs and values. Differentiation 
is a soutce of richness. 


Children need a variety of contacts to learn about the 
world as it actually is. This prepares them for moving into 
the world and taking their place there. 


Students should be appreciated for their personal quali- 
ties of character rather than for the wealth and status of 
their families. The school should be the place where students 
are educated to search for the right qualities of friends and 
classmates and to learn how to benefit from these contacts. 
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FRIENDS AND CLASSMATES 


EXPERIENCE 


Give the student an experience of the manner in which 


behaviour with friends and class-mates reflect relationships 
at home. 


Procedure 


ie 


A newcomer to the school is standing alone in the play- 
ground. A group of students are talking about him. One 
ctiticizes his dress and his speech, he pokes fun at 
him. Another advises the group not to have anything to 
do with him as he is sure there is something objection- 
able about him. A third says to the group “But you 
don’t know him, let us find out who he is.” The first 
and third boys (Ashok and Suresh) go to meet him, and 
the second (Ravi) walks away. Suresh greets the new- 
comer and asks where is he from, what games he likes, 
if he has any hobby etc. He tells the newcomer about 
his own interests and invites him home to see his stamp 
collection. Then they part. As they are going away 
Ashok says “Why did you invite him to your house? 
Your parents won’t like that.” Suresh answers: 
“They won’t mind’. 


Discuss 


a) What kind of homes do you think Ashok, Ravi and 
Suresh came from? Could you give the reasons? 
(The teacher notes the answers under the boys’ names 


on the blackboard and calls attention to the atea 
in which opinions converge). 
b) From what kind of home was the new-comer? 
c) How would you act on a similar occasion? 
d) In what way does my behaviour reflect my relation- 
ships at home? 
DEEPENING OF EXPERIENCE 


Distribute a worksheet with the following questionnaire 
based on a quiz but meant to be reflection. The teacher in- 
forms the students that (a) is the ideal answer but wants 
them to recall whether they have been practicing (b) and (c). 


WHAT KIND OF FRIEND ARE YOU? 
ARE YOU CAPABLE OF FRIENDSHIP? 


1. When a friend tells you something confidential do you 
a) keep it to yourself no matter what happens. 
b) tell only another close friend. 
c) mot worry too much who you tell. 


2. When you are in a friendly group discussion, do you 
a) Listen and allow everyone to express themselves. 
b) interrupt others to insert your opinion if it seems 
important. 
c) dominate the conversation because you ate better 
informed than the others. 


3. When someone says something that hurts your feelings 
do you ; 
a) try to brush it off and forget it. 
b) seem angty or sad for a few days, but then forget it. 
c) hold a grudge against the person unless the person 
apologises profusely. 


When you go to a party with people you do not know, 
or enter a new class, do you 


a) get acquainted quickly 

b) get to know people if they talk to you first. 

c) femain shy and convinced that no one really wants 
to meet you even if they speak to you. 

Your friend is not quite up to your standards socially, 

do you 

a) Mever give it a thought 

b) have a slight air of superiority 

c) tty not to be seen in her/his company too often. 

If you ate planning an outing with your friend and in 

the meafitime a more exciting invitation turns up, do you 

a) go along with your friend as you have planned 

b) ask your friend to excuse you 

c) phone and give a lame excuse accepting the more 
exciting iNvitation. 

When your friend asks you how she looks in a dress 

you consider hideous, do you 

a) tell her kindly but frankly that it does not suit her. 

b) give a vague, evasive answer 


c) tell her she looks wonderful. 
When someone or a group speaks unkindly about a fti- 
end, do you 
a) defend the friend loyally 
b) keep quiet 
c) agree with what is being said 
If your friend was engaged in something that was not 
right and honest, would you 
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10. 
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a) tactfully try to make the friend see sense. 


b) shrug your shoulders and say it was none of your 
business. 


c) join the friend. 
You had a bad day at school. When you meet your 
friends or join your family in the evening, do you 
a) tty to be cheerful and to be fun for others. 
b) behave irritably 
c) sulk. 


After this a silent prayer is offered asking God that they 


cultivate the qualities of ideal friendship. 


FOLLOW UP 


Students may be asked to 


q 


2. 


Interview their parents and get their views on their 
children’s friendship. 

Do a comparative study of ‘Friendship through the years” 
through interview with parents and grand parents on 
what friendship was like in their youth. 


Present the results of (1) and (2) in charts. 


LESSON 19. 


AIM 


To create in the student a respectful attitude towards 
all people irrespective of age, sex, religion and social status. 


BACKGROUND 


Beyond the circle of friends and classmates there are 
many people with whom children get into contact from do- 
mestic servants to pedlars of candy and ice-cream at the 
school gate. We usually know these people by names that 
indicate the role they play or work they do in society: ayahs, 
drivers, malies, tailors, sweepers, dhobies, booking office 
clerks, ticket-collectors, milkmen and many more. We don’t 
know their real names nor do we know anything about their 
families and if we know anything at all it is usually very 
superficial. 


Since their services are paid for, we feel we have a claim 
to their help and assistance. Seldom do we realise that each 
of these people lives a life as filled with dreams, longings, 
desires, joys, sorrows, tragedies and triumphs as our own. 
Nor ate we aware how our treatment affects them. There is, 
for instance, the conductor whose humour is set for the day 
by the way the first passengers on the bus ride early in the 
morning treat him. If they are friendly and cooperative and 
exchange a few pleasantries, he feels good for the rest of 
the day. 

Though we cannot be evetybody’s friend, we can be 
friendly and understanding in our relationships. By saying 
that all people are equal, we don’t deny differences but wish 


ALL PEOPLE SHARE COMMON HUMANITY 


to emphasise that we all share the same feelings, needs and 
desires. 


EXPERIENCE 


Helping the student realise how strongly people feel 


about the way they are treated. 


Procedure 


if: 


Read to the class the following passage, taken from 
“Untouchable” by Mulk Raj Anand, pp. 86-87. 
‘What is the matter with you today?” asked Bakha’s 
father, noticing the wild light in the boy’s eyes and his 
listless manner. 

“Are you tired?” 

“They insulted me this morning, they abused me be- 
cause as I was walking along a man happened to touch 
me. He gave me a blow and a crowd gathered round 
me, abusing and”—he couldn’t continue. He was pos- 
sessed by an overpowering feeling of self-pity. 

“My Son”, said Lakha, with a forced mixture of anger 
and kindness, “didn’t you give a warning of your ap- 
proach?” 

This burnt Bakha’s soul. He was tormented to think 
that he had told his father about his experience. ra 
knew he would say that if I told him the truth,” he 
thought. “Why were you not more careful, my son?” 
Lakha strained himself to be more kind than angry. 
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“But father, what is the use?” Bakha shouted. “They would ii) At school—classmates, rich and poor/bright 


illtreat us, even if we shouted. They think we are mere dirt, and not so bright. 

because we clean their dirt. That pundit in the temple tried iii) In society at large—clubs, neighbours, churches. 
to molest my sister Sohini and then came shouting “polluted, 
polluted.” 2. The teacher introduces and reads the following texts: 


“T tell you whenever you did this for one of the 
least important of these brothers of mine, you did 
it for Me” (Mathew 25.40) 
b) If we look through all the earth, 
2. Discuss Men we see have equal birth. 
a) How did Bakha feel about his treatment? Made in one great brotherhood, 
b) Do you think the father’s remarks were helpful? Equal in the sight of God the good 


Food or caste or place of birth, 
c) How would you feel if you wete treated like Bakha? Gannot altér Hainan “ort Swatni Ram Timen 
d) How do you treat people who illtreat you? 


The woman of the big house in the silversmith’s gully threw a) 
the bread at me from the fourth story. I won’t go down to 
town again. I have done with this job.” 


3. After a moment of reflection conclude with the song 

‘“Whatsoever you do for the least of my brothers’ or 

DEEPENING OF EXPERIENCE “up, up, with people”. : 
1. The teacher puts the following question to the class 


and asks them to write the answers in their note books. FOLLOW UP 
2) Do I allow differences in people to affect my atti- 1 
tude: ; 


i) at home—servants, those weaker than I am, 
educated and uneducated, relatives. 


Some schools have a workers’ appreciation day and the 
students share in this celebration. Organise such a cele- 
bration in your school. 


2. Tell the students to do something similar at home. 
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LESSON 20. 


AIM 


To show that “no man is an island”. We are all membets 
of God’s great family. 


BACKGROUND 


In the previous lesson we explained how each person, 


regardless of his status in society, has adignity and worth 
which exceeds by far the nature of his work and its remu- 
neration, how people should be appreciated not for what 
they have, but for what they are. 


Now we wish to draw the attention of the students to 
the fact that it is precisely these qualities of mind and heart 
of others which we need more than anything else. It isn’t 
difficult to find the reason. Besides material needs there ate 
deeper needs and longings in each one of us: the need of 
feeling secure, accepted, supported and recognised. These 
needs we cannot satisfy by our own efforts nor can we bring 
others to satisfy these needs for payment. Love, trust, ac- 
ceptance and recognition ate pure gifts coming from a gener- 
ous heart. 

We must teach the students that it is in giving that we 
receive, that it is by showing respect for man’s dignity and 
worth that we receive friendship, recognition and appreciation 
in return. 


EXPERIENCE 


To experience what it feels to be in need, to be con- 
scious of others’ needs in school and home. 


WE NEED OTHER PEOPLE 


Procedure 


The teacher introduces and reads the story of the Good 
Samaritan (Luke 10, 30.37) Tell the students to visualise 
themselves as the way laid traveller, while the story is read 
again. The story may be acted out after the reading. Follow 
with a discussion on the meaning of the passage, and a shar- 
ing of feelings as the traveller. 


DEEPENING OF EXPERIENCE 


1. Think of an incident or occasion in your own life when 
you were in great need. 
a) Whom did you expect to help you? 
b) Were you disappointed? 
c) Who actually came to help you? 
d) How did you feel when you were helped? 
e) Can you think of an occasion when you were aware 
of another’s need and you did not help? 


Examine the words of the following song: “No 
man is an island” 


No man is an island, no man stands alone, 
each man’s joy is to me, 
each man’s grief is my own, 
we eed one another, so I will defend, 
each man as my brother, 
each man as my friend, 
I saw the people gather, 
I heard the music start, 
- ) ey 
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The song that they were singing 

is ringing in my heart. 

Let the students sing (or say)’ the song together, 
making the sentiments their own. 


FOLLOW UP 


What are the various social service programmes 


which your school carries out? How do you support 
them? 


b) What do you feel you gain by participating in such 
programmes? 


Think of a service that you as a class may carry out 
involving the giving of yourself or time rather than your 
money or material things. 


LESSON 21. 


AIM 


To help the student see popularity in the true per- 
spective. 


BACKGROUND 


Everybody likes to be noticed, admired and liked. 
When a student’s photo appears on the sports page for some 
outstanding performance on the track or the basket ball 
field, both the parents and the student feel elated. News 
media especially are most active in the promotion of the 
cult of stars and idols. 


We, parents and teachers, are often ambiguous in our 
evaluation of popularity. On one hand we teach children 
to be honest and to have the courage of their convictions, 
even if it would cost them a good deal of popularity, and 
on the other hand we spur on our children to ever greater 
achievements as these bring fame and popularity to our 
family or school. 


Lest children grow up with the same ambiguous notion 
of popularity, we should help them to come to a proper 
evaluation of popularity. Popularity which is merely based 
on looks, achievements, money, prestige, athletic ability and 
status may prove to be of short duration, unless it is based 
on some deeper and more enduring qualities. A talented 
sportman may be unpopular with the public on account of 
his unsporting behaviour. What then are the qualities that 
make a person popular in the true sense of the word. 


POPULARITY 


EXPERIENCE 


To make the student aware of his idea of popularity. 


Procedure 


1. 


Ask the students to answer in their note books what 
they think a person, seeking popularity, would do in 
the following situations. 

a) a friend sitting next to him/her has not studied. 
b) He/she is unfairly defeated in a competition. 

c) He/she has a lot of pocket money. 

d) The teacher leaves the class for 15 minutes. 

e) A friend is making fun of a younger student. 

f) A friend is being blamed for what he has not done. 


The wrong petson is praised for something good 
that was done. 


The views are shared and the teacher summarizes 
them on the blackboard. Attention is focussed on two 
main types of popularity (cheap—seeks acclaim at other’s 


expense; Genuine—being upright even when it hurts.) 


DEEPENING OF EXPERIENCE 


The following passage is read: (Mathew 20, 20-24) 
The students are asked to reflect for a moment on the 
feelings of the mother which prompted her request. The 
attention is then focussed on the indignation of the 
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other apostles. Finally attention is called to Jesus’ reply 
saying “I do not have the right to choose who will sit at 
my tight and my left (which means the two most im- 
portant places after the King’s). 


Discuss 


a) What do you think of the mother’s conduct? What 
or who prompted it? 

b) Why were the other apostles so indignant? Were 
they hurt? 

c) Does Christ’s answer suggest that genuine popularity 
is not something to be given away. 

The teacher concludes with the following prayer. “May 

I be no man’s enemy and may I be the friend of what is 

eternal and abides. May I love, seek and attain only 

that which is good. May I wish for all men’s happiness 

and envy none. May I never rejoice in the ill fortune of 


one who has wronged me. When I have said or done 
what is wrong, may I never wait for the rebuke of 
others, but always rebuke myself, until I make amends. 
May I win no victory which would harm either me or 
my opponent. May I, to the extent of my power, give 
all needful help to my friends and to all who are in 
want. May I be able, by gentle and healing words, 
when visiting those in grief, to soften their pain. May 
I respect myself. May I accustom myself to be never 
angry with people because of circumstances. May I never 
discuss who is wicked and what wicked things he has 
done, but know good men and follow in their footsteps.” 


FOLLOW UP 


Write a paragraph in your note book on how it is pos- 


sible that a person is popular at one time and unpopular 
shortly afterwards. 


LESSON 22. 


AIM 


To help the student realise love’s power to transform 
human behaviour. : 


BACKGROUND 


We conclude our lessons on the family, situated in 
the context of the larger human family, with special emphasis 
on the binding force of love that is forgiving and lasting. 
Love, forgiveness and sincerity are the cement that keeps 
the stones in place and preserves the beauty and utility of 
the building in keeping with the design of the architect. 


The term love is being used so often that it is in danger 
of losing its meaning. We say we love food and drink and 
we mean that we like them. We express love for a person 
and we mean that we feel attracted to him/her for some 
superficial reason. 


Genuine love is something much deeper and cannot but 
affect behaviour. Firstly, love in the real sense is always 
directed towards a person: you love your father, mother, 
brother, sister, neighbours. Secondly, just as hatred is out 
to destroy the enemy, love seeks to build up the person we 
love. Love is appreciative, supportive, encouraging and con- 
soling. Thirdly, by lovingly reaching out to others, Man 
transforms himself and become a maturer and better person. 


EXPERIENCE 


To become aware of the transforming power of love. 


LOVE 


Procedure 


1. Relate the story of Fr. Damien: 


Fr. Damien was a Belgian priest who spent his entire 
life in the service of lepers, exiled from society on the is- 
land of Molokai. Before his arrival these lepers were with- 
out hope. They felt nobody cared for them and, lacking 
all sense of human dignity, they cursed God and society. 


When Damien arrived he soon realised that what the 
lepers needed more than anything else was the love of a 
human person. He decided to stay, knowing full well the 
tisk involved. As he worked among them day after day, 
dressing their wounds, repairing their homes, soothing their 
hearts, a gradual transformation occurred. They began to have 
self respect, love for one another and trust in God. 


One day Damien entered the Church and began his 
sermon with the words “We, lepers”. That’s the way he 
announced that he himself had become a victim of the dreaded 
disease. The lepers now realised the love that prompted his 
decision to stay with them. 


2. Discuss 
a) What feats do you think Damien had, when he 
made his decision to come to Molokai? 
b) How do you think the lepers regarded him at first? 
c) What was it that changed the society on Molokai? 
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d) Do you know of any other people in our century 
who showed such dedicated love? 


e) Do you see any difference between Damien’s love 
and social work? 


DEEPENING OF EXPERIENCE 


Reflect for a moment and write in your note book what 
your parents have done for you. 


Write down what you have given in return as part of 
your relationship. 


Love becomes a transforming power, if it means giving 
till it hurts. Make this your own by reflecting for a 
moment on: “Greater love than this no man has, that 
a man lays down his life for his friends’’. 


Sing. “This is my Commandment”’. 


FOLLOW UP 


Collect pictures, newspapers clippings to show how love 
transforms society. 

Invite a social worker or a nurse or a teacher of the 
handicapped to share with the class how their dedicated 
service has transformed themselves. 


Take the story of the caterpillar which gradually trans- 
forms itself into a beautiful butterfly (e.g. the book 
“yellow and strips”). Ask the student to illustrate it 
with photos, specimens or charts. Ask the student to 
identify the different qualities of the caterpillar and 
the butterfly and which qualities of their friends remind 
them of the one or the other. The moral of the story 
is that you must learn to care for caterpillars, if ever you 
want to love butterflies. In the same way you have to 
live with less agreeable qualities in your friend and give 
him time to transform himself if ever you want to have 
a real friend. 


LESSON 23. 


AIM 


To make the student aware of the need to forgive. 


BACKGROUND 


We must avoid creating in the minds of students a 
romantic notion of love. Love is not just a pleasant feeling 
of being loved, but a firm effort at transforming ourselves 
by service to others. We often fail or are half-hearted about 
it. Failure and sin is an ugly reality, a blight on our loving 
relationships. They cast a shadow on our ideals because we 
don’t live up to our own expectations or to the expectations 
of others. We are not the ideal sort of person we would 


like to be. 


The students, therefore, must also be acquainted with 
the less beautiful and less ideal side of human relations 
and learn to cope with disappointments, failure and frustra- 
tions. We must show the students that, though failures and 
frustrations do discourage us, we can use them to deepen 
and strengthen our love. This is possible on but one con- 
dition: that we ate willing to forgive and to be forgiven. 


Forgiveness is giving a petson another chance of pro- 
ving his worth. When a person has told a lie, we are in- 
clined to dub him a liar. Forgiveness means to give the 
person once again our trust so that he can show that he can 
speak the truth. Forgiveness is like a magic wand which 
turns failure into victory and despondency into hope and 


confidence. 


FORGIVENESS 


EXPERIENCE 


To let the students appreciate that evil tends to multi- 
ply, when forgiveness is lacking. 


Procedure 


The teacher relates the following two stories: 


a) 


A window has been broken in the class room and 
a group of students go to the teacher and suggest 
a wrong name. Consequently the teacher puts the 
blame on the wrong person. The student proclaims 
his innocence, but to no avail. The teacher refuses 
to believe him. The student soon finds out the real 
culprit and gives him a sound thrashing, a punish- 
ment worse than the one he had received from 
the teacher. Discuss: 


i) Would the student have beaten the culprit, 
if he had forgiven the teacher? 

ii) What could he have done instead of beating 
the boy? 

iii) What would be the reaction of the student 
who was blamed if the real culprit came to 
him and said “I am sorty”? 


b) A teacher asks a particular student to stay after 


school for some work. When the student comes 
home late, the mother is upset as the family had 
to be off on a visit. She rebukes and punishes him/ 
her by not allowing the student to accompany them. 
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When later she discovers the real reason she says 
she is very sorry and apologises. Hurt by this lack 
of trust the student refuses to accept the apology 
and sulks in his/her room, Discuss: 


i) Do you think such conduct on the patt of 
the student is justified? 

ii) Why would the student find it difficult to 
believe that the mother is sincere in her 
apology? 

iii) Give other examples of how hurt feelings 
close us in on ourselves. 


DEEPENING OF EXPERIENCE 


. The teacher introduces and reads Mathew 18, 21-22, 
calling attention to the phrase seventy times, seven, which 
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meats-=AL WAYS, The teacher leads the students in reflec- 
tion on why we must forgive always. 


Forgiveness breaks the chain of evil 

Forgiveness gives a person another chance 

—Forgiveness brings a person back into the family 

__To err is human, to forgive divine 

Forgive and we will be forgiven. 

Conclude with reciting the Our Father with hands 
joined. 


FOLLOW UP 


1. Write down in your note book examples of things you 
find very hard to forgive. 
2. Ask forgiveness of at least one petson you have offended. 


LESSON 24. 


AIM 


To arouse in the heart of the student a repulsion for 
what is false and a love for sincerity. 


BACKGROUND 


Love cannot’ last without sincerity and perseverance. 
A love that merely pretends will be soon unmasked and 
rejected. 


Desire often goes in disguise. A person who pretends 
to love, but under the mask of friendship seeks to promote 
his selfish aims, will frequently change his friends as new 
situations demand new friendships. Such people have no per- 
manent friends, only permanent interests. We find plenty 
of examples of this attitude in politics and business. 


It is helpful for the student to discover eatly in life 
the vatious disguises under which false love parades. To en- 
able the student to develop genuine and_ lasting love we 
must create in him an awareness of these many disguises 
and of the hidden motives that makes one assume these 
disguises. Young people appreciate honesty and sincerity. 


He who is sincere is able to accept himself as he is 
and is upright in his relationships with God and with others. 
He is sincere with God because his love for Him has no- 
thing to hide; with others because, knowing his own worth, 
he can rejoice over the success of others; with himself, be- 
cause accepting himself as he is, he needs no excuses. 


SINCERITY 
EXPERIENCE 
Make the student aware of the many in-sincefities in 
himself. 
Procedure 


Make a choice out of the following cases and discuss 


them with the class: 


Ay 


Sushila confides to a friend: “I am fed up. I feel like 

giving up everything. I had made up my mind to study 

more seriously, but I forget everything the day after. I 

would not be sincere with myself if I would pretend 

to be better than I am’. Discuss: 

a) Is Sushila really sincere with herself? Why? 

b) When we give up an effort, are we sincere with 
ourselves? 

c) Could you give any example showing that people 
sometimes find excuses for a wrong action by 
saying “I do what everybody else does”’? 


Gratian writes: ‘The attitude of the grown-ups dis- 
gusts me. They try to impose things on us which they 
themselves do not do. They speak in one way and be- 
have in another. They are hypocrites. As for me, I want 
to be sincere and do what pleases me”’. Discuss: 

a) Is Gratian fair to the grown-ups when he con- 

demns them as a group? - 
b) Does he think he is being sincere? 
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c) Does sincerity consist in doing what pleases my- 
self, no matter what others may think? 


Sunil never performs his religious duties. He says. 


“What I do does not concern anybody. It’s my busi- 
‘ S >»? 
ness. I want to be sincere; is that not enough? 


Discuss: 


a) Is Sunil sincere with himself and with God when 
he says that his actions do not concern atybody? 


b) When we think that we are right because we ate 
frank, are we really sincere with ourselves? 


Michael did not go to class yesterday. He went for a 
movie. But he told his parents that he worked hard in 
school, and told the teachers that he was sick. 


a) Why do you think’ Michael tried to deceive others 
and himself? 


b) Invite the students to react to this incident and ask 
them why it is difficult to be honest. 


DEEPENING OF EXPERIENCE 


The students answer the following test in their note 


book: 


a) Would you like someone to tell you your defects? 


Why? How do you react when they are revealed 
to you? 


b) Do you try to appear different from what you are? 
(for example, in front of your parents, teachers, 
companions) Why? 

c) Do you like to compare yourself to others or do 
you make an effort not to do it? 

d) When you want to go somewhere, do you ever tell 
your parents a half-truth, knowing that if you tell 
evetything they will probably not give you the 
permission. 

e) Do you think that it is possible to be loyal to others, 
if we are not loyal to ourselves? Why? 

f) Do you thank God sometimes for having made you 
as: you are? Can you recall any moment when you 
did it? 

g) Does it happen sometimes that you say: “I did not 
understand” or “I cannot do this”, just to make 
excuses. 


2. The teacher introduces the following prayer: “Lord give 


me the courage to change in myself the things that need 
to be changed, the patience to accept what cannot be 
changed, and the wisdom to know the difference.” 


FOLLOW UP 


Tonight think of an occasion during the day, when you 
made excuses to someone which were not sincere, and resolve 
to be really sincere with that person next time. 


APPENDIX: 


AIM 


To make the student realise that love develops gradually 
at the different stages of life, ive., 


a) Stage 1. For a child love means to receive and 
they need the love of parents to grow. 
b) Stage 2. For the teenager or adolescent Jove means 
to gtow. 
c) Stage 3. The adult gets satisfaction in giving. 
EXPERIENCE 
Procedure 
1. Children act or portray through photos/pictures the 
three stages. If it is being acted out, the children have 
to be divided into three groups, as under:— 
a) Taking—hands of a child extended to father or 
mother. 
b) Sharing—(a) friends shaking hands 
(b) boy and girl holding hands 
c) Giving—father’s/mother’s hands extended to the 
child. 
2. Teacher could elicit the above by posing the question: 


“Throughout our lives, we experience different stages of 


maturity. Do we 


also experience different stages of 


love?” 


THE STAGES OF LOVE 


3. Each stage could be discussed using the child’s experience 
as a basis. At the end of each stage a diagrammatic illus- 
tration could be done. 


a) Food 
| 
| 
Knowledge ——____ + Child <——— __§ Affection 


t A child only receives. 
| 


Faith 


b) In the next stage one receives more than one gives. 
Food 
= Laas Ss 
_-, Adolescent <—_-——_ Affection 
t 4 
| 
Faith 


Knowledge 


Possible Questions: 


(1) What does sharing mean? 

(2) Is it possible to go through life without sharing? 

(3) Is it more difficult to share your possessions than your 
talents? Or your time? 

(4) If you help someone do you expect a favour in return? 
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c) The adult receives and gives 


Knowledge | a cq <<. b tte Affection 


——_—_——- ——_. . 


AIM 


To further understand the third stage of love. To learn 
that God is the Father. He is love. Love comes from God 
and goes back to Him. 


EXPERIENCE 
Procedure 


1. Students are made to pause and consider a mother’s love 
for a child. Incidents from real-life situations could be 
cited as examples, e.g., 

a) Teacher presents a bud, and a flower. Draws reasons 
for the bud blossoming into a flower. 

b) Points out the bud is the child itself. When they 
love genuinely, they blossom into fullness. 

c) When the bud of a flower is injured by hostile forces 
like an unusual frost, it will not open. So also, a 
person lacking love, does not open up. 


2. Points drawn out by the teacher on the board, or illus- 
trated by the children. 


a) Love is essentially a relationship e.g., child with 
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d) 


e) 


father; mother with child. Family ties: love of 
brothers, sisters, relatives, friends. God is love. 
Man needs friendship. Our lives are shaped by those 
who love us....by those who refuse to love us. 
When we refuse to open up, we do not know what 
we ate walling in or walling out. 

When we feel the capacity to care, it is the only 
thing which gives life its significance. 

Unless you love someone, nothing else makes any 
sense AND you are nobody TILL somebody loves 
you. 

When an adult does not give more than he receives 
he remains an adolescent (see stages of love lesson). 


DEEPENING OF EXPERIENCE 


Using one or more of the following get the students 
to apply the passage to themselves as they are now. 


a) 


b) 


c) 


To love is to go a long and hard road. 

It is an altar of sacrifice 

It asks an enormous price in self-forgetfulness 

It must seek nothing for itself 

Love is the only way to our human destiny and to 
the feet of God who is love. 

“God is Dead in Us 

Because we have Never Understood Him.” 

St. John, the one who wrote “GOD IS LOVE” 
says: , 

“Tf any man tells me that he loves God 

whom he does not see, 


d) 


but does not love his brother whom he does see 
he is simply a liar.” 

I have discovered that there is something “myste- 
rious” about this relationship between persons. 
There is nothing one can see or touch. I have dis- 
covered that it lives and grows. It has its ups and 
downs, but sometimes the difficulties make it strong- 
er than ever. I have seen changes in me because of 
you and changes in you because of me. I am the 
same person I was before and yet, because of your 
presence in my life, I am different. I have become 
more sure of myself because you love me the way 
I am. I am interested in more things because you 
are interested in them. I have grown as a person 


because of sharing with you...... and you, too, 
have changed, grown. 


Possible Questions 
Do you want to change? If so, how? 
Do we have a responsibility to God and other people 


to make ourselves worthy of being loved? 


Prayer 


There could be a sharing on the above. 
Spend time studying the words of the song—LOVE IT 
WAS THAT MADE US—and end by singing it. 
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